
The Work of South African-Canadian Educator 

by Dohna Mogadime of "other-mother" produces a self- 
definition that is intricately tied to 

C'est f'histoire de Goodie Tshabalala one's relationship to the community. 
Mogadime, une dducatrice activiste de One's commitnlent to giving back to 
l2fiique du Sud qui explore Irs liens the community is a site for both 
mtresonautobiographie, ses~pkriences activism and self-empowerment. Self 

and community em- 
powerment arise out 

Her dem-rooted desire to make sure Canadian ofa commitment to- 
1 

B k k  students were provided with opportunities to ward hrthering the 
liberation of Black 

learn about Bhck history arose out of her rok as people from oppres- 
"other-mother" and her commitment ensured sion. Black feminist 
the delivery of this curriculum. 

de travaildam un contexted'hPgPmonie 
patriarcak- des institutions scohires et 
son enseignementfiministe. 

During the late '70s through to the 
early '90s (until the dismantling of 
apartheid), Goodie  Tshabalala 
Mogadime, a South African activist 
educator, was a much sought-after 
publicspeaker for theToronto branch 
of the African National Congress 
(ANC). She explains: 

There weren 't many South Afii- 

revisionist historians 
have pointed out that 
this self-definition 

has operated with thegoal oftransfor- 
mation not only for the individual 
but for the communal members 
(Collins; Townshead). These inter- 
connected notions were the basis for 
Goodie's sense of accountability to 
the children of the Black diaspora 
(within the Canadian context). Her 
deep-rooted desire to make sure Ca- 
nadian Black students were provided 
with opportunities to learn about 
Black history arose out of her role as 
"other-mother" and cultural worker 
to Black students and her commit- 

can Black women or even men ment ensured the delivery of this 
who had my educational creden- curriculum. 
tials and were alro willing to speak 
in public places about politics. The work of an activist educator 

It is important to understand the Goodie's initial involvement with 
deeper layers of meaning in this state- 
ment. Goodie's political activistwork 
was informed by an integration ofher 
cultural understanding of Black wom- 
en's leadership, her own educated 
middle-class privileged background, 
and her political consciousness. 

Goodie's understanding of Black 
women's leadership grew out of the 
process of socialization she experi- 
enced in her relationship with her 
mother. She learned how Black wo- 
men construct a self-definition rooted 
in praxis (both theory and action). 
For instance, the cultural construct 

the ANC was a result of her interest in 
the combined issues of Black chil- 
dren, education, and politics-the 
original cause for Goodie's exile from 
South Africa in 1963. Goodie and 
her family first migrated to the re- 
cently independent African country 
Zambia to protest the Bantu Educa- 
tion Act of 1953.' In 1970, the family 
migrated to Canada. Her protests for 
the sake ofher own children's educa- 
tion were the catalyst for her eventual 
lifelong dedication to changing the 
effects ofthe Bantu Education Act on 
the lives of other Black children in 

South Africa. 
It was students' protests against the 

delivery of an inferior education for 
Blacks under the Bantu Education 
Act that formed the basis for the 
1976 Soweto student uprising. The 
international media coverage of the 
resulting massacre of Black students 
on the receiving end of police gun fire 
incited questions among people from 
international communities. Western 
audiences in Canada, England, and 
the United States, wanted to reach a 
better understanding of the dynam- 
ics surrounding the government acts 
of violence against Black children. 

In her role as an activist educator 
and as a representative of the ANC, 

Goodie's work focused on educating 
North American audiences about the 
disastrous affects of South African 
politics on the lives of children. The 
church became a focal point for this 
work and the World Council ofChur- 
ches became a strong anti-apartheid 
group (Task Force on the Churches 
and Corporate Responsibility). 
Churches that had committed them- 
selves to raising funds had to educate 
their congregations about the human 
rights abuses which characterized the 
dictatorship of the South African 
military regime. As a result, Goodie 
accepted invitations to take up these 
issues with congregations in United 
Churches across the province of On- 
tario and became a noted speaker. 

Goodie worked as other middle- 
class Black women educators have, 
with the sense that their economic 
and social position should be used as 
a site for the upliftment of the race 
(Henry; King; Perkins). Central to 
Goodie's work as an educational ac- 
tivist is the notion of social responsi- 
bility to the community. In this in- 
ternalized understanding of a Black 
women's cultural leadership, finding 
voice or self-empowerment grows out 
of working for the emancipation of 
the community. This link between 
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Coodie Tshabalala Mogadime 

self-empowerment and community 
empowerment continues as a theme 
throughout Goodie's work as an 
activist educator for the ANC and 
churches. 

In response to the requests by 
various academic institutions and 
organizations that were calling for a 
South African public speaker, the 
ANC invited Goodie to take on an 
even more demanding public role. 
Goodie accepted invitations to ad- 
dress academic conferences as the 
key note speaker at the Human 
Rights Conference in Montreal 
(1 982), at  Grindstone Island's 
Women's Conference on the "Role 
of African Women in Liberation 
Movements" (1982), and for the 
Canadian International Defense 
Fund in Halifax (1983) among oth- 
ers spanning over a decade and a half 
(Tshabalala 1989). 

The plight of the young freedom 
fighters in South Africa that called 
her to academic conferences across 
the globe, and to churches across the 
province of Ontario, once again in- 
fluenced the direction of Goodie's 
educational activist life when she 
was called to the Solomon Mahlangu 
Refugee School in Tanzania, East 
Africa. In 1982, incoordinationwith 
Geneva, Zambia, Tanzania, ANC of- 
fices, and the sponsorship of the 
Dag Hammerskjold Foundation, 
Goodie travelled to Tanzania to ad- 
dress an ANC Education Conference 
as the keynote speaker at the Solo- 
mon Mahlangu Refugee School. 
Umbrella~Nc centres organized an- 
nual conferences with the aim to 
discuss the long-term visions ofedu- 
cation under the projected demo- 
cratic South African government. 
International specialists in educa- 
tion were brought to the refugee 
settlement to share their ideas with 
teachers and refugee students about 
what a restructured curriculum 
might look like. 

The dialogue Goodie established 
with the refugee students as a guid- 
ance counsellor/advisor involved a 
dual role as an educationalist and 
other-mother. The  refugee camp 
housed activist students who had es- 
caped imprisonment and persecution 
from the government by fleeing from 
South Africa to various independent 
African countries such as Zambia, 
Mozambique, and Zimbabwe. They 
were eventually sent by ANC branches 
to the camp in Tanzania. Goodie 
commented: 

It was incredible to go [to the 
Solomon Mankzngu School] and 
be of some use to [South Ajican] 
refirgees, to children. When I got 
there Ifound a lot of them were 
depressed, some of them were sui- 
cidal. You know some ofthem had 
l$their homes knowingthey might 
not return. Andalthough they had 
this am bition of jghting apart- 
heid--once they were awayfrom 
their homes, you know some of 
them were as young as 14, 15, 16 
years-the reality traumatized 
them. And even the process ofget- 
ting to Tanzania was overwhelm- 

tions. Some felt at odds with having 
to live in an ANC refugee camp. As a 
pidance counsellor, educational con- 
sultant, and other-mother,2 Goodie 
listened to problem, issues, and di- 
lemmas students spoke about. She 
recognized that the authoritative 
power relations between the teachers 
and students at the refugee camp had 
silenced the discussion of students 
concerns. 

In response to a needs-based as- 
sessment of the South African refu- 
gee youth, Goodie set out to write 
and publish her first book, Develop- 
ing the Whole Individual in South 
A@ica:A Guidance Programfor Teach- 
ers andparent. In it Goodie discusses 
the ideaofrethinking teacher student 
relations which silence the latter. 
What Goodie saw among the stu- 
dents at the refugee camp in Tanza- 
nia was a microcosm of what was 
happening in South Africa as a result 
ofapartheid. Bothstudents and teach- 
ers had been marginalized by an infe- 
rior Bantu curriculum. Goodie dis- 
covered that the so-called qualified 
teachers (as deemed by the low stand- 
ards ofsouth African government for 
the education of Blacks) were not 

Central to Goodie's work as an 
educational activist is the notion of social 

responsibility to the community. Finding voice or 
selfempowermentgrows out of working for the 

emanc@ation of the community. 

ing, they had to go through this 
thick dangerous bush. The stories 
were just horrendous, when they 
tell you about what happened to 
them in the bush. Seeing some of 
theirpiend dying.. . . 

Added to this was the friction be- 
tween various political camps that 
represented different political afilia- 

properly trained or qualified. 
Goodie felt she had to assist in 

retraining, motivating, and inspiring 
teachers in a new direction, one that 
involved critical self-reflection oftheir 
role in the classroom as teachers. This 
became Goodie's goal and vision in - 
her work as a writer and lecturer in 

institutions of higher learning in 
South Africa. 
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University lecturer and writer 

Drawing from case studies of her 
own experience as a teacher of excep- 
tional students with cognitive and 
behavioural challenges, Goodie's pro- 
gram handbook for teachers focused 
on how teachers can work toward 
ensuring a secure, nurturing environ- 
ment for students so they are free to 
learn. This depended on rethinking 
and restructuring the authoritative 

reflective rhinking became rhe re- 
sounding message behind the peda- 
gogy and educational philosophy 
Goodie spoke about in South African 
educational institutions. Her ideas 
on critical self understanding among 
teachers was promoted as an avenue 
for opening up and changing atti- 
tudes towards teacher-student rela- 
tions and the role of teachers. This 
process influenced instructors at 
teacher trainingcolleges, universities, - - 

and in-service programs 
for teachers and principals 
in significant ways. It of- 
fered a new approach in 
dealing with teacher-stu- 
dent relations, including 
verbal and emotional 
abuse, andviolence against 
students as well as vice- 
versa. 

In Dearest Teacher, 
Goodie deals with the is- 
sue of violence by using 
her personal experiences 
ofphysical abuse as a child 
in the South African 
school system. Under a 
violent apartheid system 
this problem persisted and 
was swept under the car- 
pet for more pressing po- 
litical issues. The problem 
of abuse was heightened 
by the general feeling of 
despair, hopelessness, and 
helplessness which re- 
sulted from a severely re- 
pressive political climate. 
Goodie's ideas on critical 
self-understanding and 
love in the classroom 

had to produce letters from univer- 
sity professors at Faculties of Educa- 
tion where she had lectured, explain- 
ing the pedagogical usefulness of the 
text. Without this promise of a cred- 
ible audience the book would never 
have reached a publishing house in 
South Africa. 

The necessity of Goodie's lecture 
tours, the multiplicity of topics cov- 
ered, and the variety of audiences 
from universities to business-wom- 

Goodie in front of the Pietermaritzburg's Community aimed to engage educa- 
College library, summer 1992 tors in the process of re- 

power relations between teachers and constructing new meaning in their 
students, and changing teacher be- relations with students. 
haviour to accommodate positive self- The publishing of Goodie's books 
concept development among stu- 
dents. In her subsequent books, Free 
to Be: Creativity and Self-Discovery in 
Every Child and Dearest Teacher, 
Goodie expanded on the notion that 
the teacher's self-understanding has a 
profound influence on classroom 
dynamics and student performance. 

Engaging teachers in critical self- 

in south Africa Loke a barrier expe- 
rienced by Black South African 
women writers who found that they 
were forced to publish outside of 
South Africa (Ravell-Pinto; Kuz- 
wayo).3 In order to publish Goodie's 
first book, Shuter and Shooter ex- 
pected her to prove that there was a 
ready-made market. Hence, Goodie 

en's organizations, was spurred on by 
the fact that Shuter and Shooter ex- 
pected her to carry through with the 
projected selling of the book. Even in 
this capacity Goodie didn't receive 
the usual author appearance fee Shuter 
and Shooter paid to white authors for 
book promotions. Nor did she re- 
quest appearance fees from the vari- 
ous educational institutions and or- 
ganizations that invited her as a guest 
lecturer. 

These acts of self-giving and self- 
sacrifice are testimonies of Goodie's 
commitment to using her position as 
middle-class Blackwomen to encour- 
age the social transformation and 
emancipation of Black people: 

In all the work I did with the 
universities Ididn task to bepaid. 
Even when Iwentfor my extended 
stay in 1989, when I started the 
CO llege. I did ask for paid leave 

j o m  my board. I met with the 
director to discuss my project with 
him and he approved of it, he said 
yes, you ago as our representative. 
He studied my books, and he was 
one hundredpercentfor theproject. 
But then he met some opposition 
with other officials andihat offer 
was retracted. By then I had com- 
mitted myselfto working in South 
Ajica for six months. 

So I actually worked all that 
time without being paid. But I in  
very happy for the support I have 
got through OTF [the Ontario 
Teachers Federation]. You know 
theyfilzded my first book which I 
self-published before Shuter and 
Shooter took it on in South Aftica. 
And various small grants Jtom 
churches,fiom non-profitandgov- 
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emmental organivrtions [helped 
too]. wusc (World University 
Service Oversed and CIDA [Ca- 
nadian International Develop- 
ment Agencyl have supported my 
annual Lecture tours andprojeca 
in South Afiica over a ten year 
period The Cheltenham United 
Church congregation, under the 
leadership of Minister Wilma 
Cade, has beengenerow in paying 
my ai fare to South Aficaforfour 
years. I'm quite fortunate that 
thq, believedin my work in teacher 
education, and educational de- 
velopment. 

During her six month leave of ab- 
sence from teaching, while she was 
stationed at  the University of 
Zululand as avisiting lecturer, Goodie 
appeared on both South African na- 
tional television and renowned na- 
tional radio talkshows. In 1989 from 
August to November, Goodie pre- 
sented 50 lectures. Through this 
work, Goodie came to be seen as a 
pioneering spirit in education 
through the media (see Cembi; 
Green; Kiesouw; Kunene; 
McKinnell, 1986a, 1986b; Paice; 
Swan; Von Klemperer, 199 1,1992a, 
1992b). The impact she made on the 
popular media as a pioneering spirit 
in education was important because 
it meant Goodie could access higher 
levels of funding and support from 
the private sector for her work. She 
employed these contacts when she 
spearheaded a ground-breaking pro- 
ject while stationed at the University 
of Zululand Education Department. 

Contribution t o  educational 
development within South Africa 

Goodie's most significant work in 
educational development in South 
Africa occurred when she pioneered 
the openingofPietermaritzburg Col- 
lege in 1991. The support of the 
executive director and the divisional 
head of the Department of Educa- 
tion and Culture assisted in working 
toward establishing Pietermaritz- 
burg's first community college. 

In 1991, a group of established 

wealthy white males from the Rotary 
Club ofsouth Africa had approached 
Goodie with a question: "What can 
bedone for the lost generation?" This 
is a term commonly used to describe 
the militant youth who are most 
known for the 1976 Soweto student 
uprising. Their protests against the 
Act was marked by ongoing school 
strikes, student demonstrations, and 
strategic school absenteeism. Their 
political actions of defiance against 
the government's enforcement of the 
Act eventually led this mass group to 
become economically disfranchised 
and unemployed as mature adults. 

Once again Goodie was called to 
churches and academic conferences 
to answer to the question: "Who will 
care for the lives of these dissident 
revolutionary students?" This is also 
what drew her to the ANC refugee 
school in Tanzania in 1982. Indeed, 
it was this very question which drove 
Goodie in her work as a writer and 
lecturer in South Africa after 20 years 
of exile. Once in South Africa it was 
possible answers to this question that 
changed educational policy which 
excluded mature people from obtain- 
ing an education. 

Goodie worked in collaboration 
with the South African Rotary Club 
to establish the College. Modelled 
after colleges in Canada, with infor- - 
mation acquired through Goodie's 
contacts with local colleges and re- 
search into higher educational ad- 
ministration, Pietermaritzburg Com- 
munity College is the first of its kind 
in South Africa. It is politically com- 
mitted to changing the class position 
of marginalized Blacks and offers lit- 
eracy development and math upgrad- 
ing, as well as skills which prepare 
people for a variety of sectors in the 
labour market from computer tech- 
nology to early childhood education. 

Conclusion 

Both Goodie's critical conscious- 
ness and her leadership skills were 
very much in demand within the 
political forum of t h e ~ ~ c  and the an- 
ti-apartheid movement in Canada. I 
have demonstrated how Goodie's 

activism and leadership grew out of a 
relational understanding between self 
and community. This interconnec- 
tion is identified by Black feminists as 
a site for women's activism in the 
struggles ofthecommunity. Theserv- 
ice in moving one's community for- 
ward results in Black women's self- 
empowerment and leadership. 

Goodie's role as an other-mother 
and guidance counsellor to South 
African political refugee children gave 
rise to her desire to work toward 
changing the authoritative relations 
between teachers and students. Sirni- 
lady her work as an activist educator 
helped establish South Africa's first 
community college informed by a 
committed concern for the needs of 
disenfranchised revolutionary stu- 
dents. Goodie's work as an activist 
educator and her cultural understand- 
ing of her role as an other-mother to 
South African children has assisted in 
moving her community forward. 

Dohna Mogadime is a PhD candidate 
in the DepartmentofTheory and Policy 
Studies in Education at the Ontario 
Institutefor Studies in Education/Uni- 
versity of Toronto. Her research inter- 
ests are in the area ofgender and racial 
equity in higher education, the univer- 
sity response to community andstudent 
diversity, and theprocess ofestablishing 
links between the university and 
underrepresented communities and 
schools. 

 he Bantu Education Act of 1953 
was an oppressive law instated by the 
government of South Africa which 
legitimized and enforced mass un- 
der-education of Black people for the 
purpose of maintaining white mili- 
tary dictatorship (Troup). The desire 
to secure better educational opportu- 
nities for Black children was per- 
ceived as a political act of defiance by 
the oppressive Nationalist govern- 
ment regime. Many Black people 
marched, protested, were jailed and 
killed in their attempts to change the 
racial political ordering of society 
(Hartshorne). 

2~oodie ' s  task as a pidance counsel- - 
lor and educational consultant were 
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integral to her cultural self-under- 
standing of her role as an "other- 
mother." This is evident in her com- 
mitment to listening to the concerns 
of refugee students. These sessions 
extended into the early hours of the 
morning. Such action reflected an 
ethic of caring and accountability 
that is beyond that of a guidance 
counsellor. It reflected that part of 
her responsibility as "other-mother" 
to ensure the needs of the communi- 

'S children are met. 
5t .s  important to note that the com- 
bined factors ofthe political nature of 
Black women's writing and the ban- 
ning of resistance literature did not 
permit the publication ofBlackwom- 
en's work. 
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DID IT MAKE A DIFFERENCE TO 
THE PEOPLE THAT 

'DOCTORS WITHOUT BORDERS' 
WAS THERE? 

FOR ME, THE ANSWER IS YES. 
SIDN~ MADDISON, NURSE FROM BRANTFORD, ONT 

BOSNIA & CROATIA 

f you are a doctor, nune, water & sanitation 

expert, engineer, or have hands-on experience in 

logistics or project management and are inter- 

ested in helping people in dire need around the world. 

contact us today 

B~l~ngualism (French. English); experience in the 

Canadian north or In the tropie are assets. Cand~dates 

are subject to a screening process and, if accepted, are 

offered training, airfare, insurance package and liv~ng 

allowance while in the field. 

Doctors Without Borders Canada IS the Canadian partner 

of Mbdec~ns Sans Front~&res / Doctors Without Borders. 

the world's largest independent char~table emergency 

med~cal a ~ d  organizat~on. It IS a registered Canad~an 

charity, # 0800516-11. Through a spec~al arrangement 

with our international partners, evely dollar donated to 

Doctors Without Borders Canada is used to buy suppl~es 

and materials for emergency field missions. 
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